Grosse Point, MI draw inspiration is one key of writing instruction. Using authors whose writing students are familiar with is one way to incorporate the use of models, and teachers can use their work to show how writers craft their work and demonstrate different writing techniques (Atwell 149).
Hull and Nelson discuss giving students power by allowing them to engage in a variety of experiences in the classroom (225) (226) (227) . In the educational arena of today 's world, we do not often make time for such commitments. We are too busy pushing a five-paragraph essay model or prepping students to respond to the perfunctory on demand writing topics required by state assessments. As far as Romano's "blessed inevitability of growth and development" are concerned, we declare we don't have the time (Romano x) .
Providing students mUltiple models from which to success with students from fifth grade through college and incorporates these basic principles: student centered environment, flexibility, and a love of learning. Too often, teachers feel they cannot relinquish entire class periods to writing, arguing there is not enough time. Writing often and for extended periods of time creates exposure for students; the more they write, the more likely they are to develop writing habits. Without time to think and create, students cannot create meaning about their worlds.
As I reflect on these ideas, I ask, "Isn't this what many of us want for our students?" To write and learn, to discover meanings, to celebrate life and learning through inquiry? What Romano provides is a mere beginning of what many writing teachers want for their students. The question becomes, how do we create an environment in which his ideas thrive?
The Need for a New Approach After spending time with adolescents, no teacher can deny the innate struggle students experience throughout their teen years. This time is riddled with pressures, anxieties, questions, and exploration, all leading to the formation of a unique individual. In schools, we incorporate many support systems to help adolescents cope with their ever changing lives, yet we don't always allow these to color our classroom strategy. The adolescent that is worried about her parent's divorce, what to wear to the game on Friday, or how to impress her friends is the same one that sits in our classroom, often disconnected and disengaged from canned writing prompts such as "What I Did over Summer Multigenre writing offers that while increasing excitement about writing, motivation to write, and engagement in the actual task because students are ultimately in control of the content of their pieces, rather than being tied to a prescribed structure. As we encourage students to take control of their writing, we will also witness the shifts in their ability to analyze and conceptualize their thoughts.
I will return to these principles as I explore driving questions that can guide use as teachers: What is multigenre writing? Why should we incorporate multigenre writing into our classrooms? How does a multigenre classroom look and feel? Throughout this exploration, I intend to show how the benefits of multigenre writing will help educators strengthen their writing practices.
Multigenre Writing
Romano defines multigenre writing as "composed of many genres and subgenres, each piece self-contained, making a point of its own, yet connected by theme or topic and sometimes by language, images and content" (Romano x-xi) . The voices of a multigenre paper lend to the understanding and experience of the reader. The author must contend with the creation of each piece and making sure all pieces fit together to create a single, learned work (Romano xi). Bruner's idea of narrative thinking provides the basis for multigenre writing. He describes this mode as one that leads to good storytelling that deals with human actions and reactions. He also states narrative thinking Language Arts Journal of Michigan requires a theory, analysis, and an empirical discovery, much like Romano's definition of multi genre writing ).
In the past, teachers focused on teaching students to think in response to chronological pieces of factual and logical information (Bruner 13) . The bulk of our information was designed in this way and can still be useful in classrooms.
However, Romano also believes there are other ways to think, such as in narrative, where authors depict their experiences through certain events (Romano x-xi) . Furthermore, adolescents' understanding of their experiences through their life's events is the very basis of their lifeworld, one that we teachers should exploit and develop.
Introducing Multigenre to Students
As an example, I offer my method for introducing the idea of multigenre writing to my students. I select a person of interest and compile as many different pieces of writing about them that I can find. The first year I followed as well. When we teach writing, we must teach our students that it should unfold outside explicit knowledge, in a realm where they control the meaning and interpretation. By doing so, educators open the door of possibility by encouraging students to think about their writing, to take chances and to explore. As evidenced here, multigenre writing allows for this experience in ways traditional forms cannot.
A Point of Contention
Critiques of multigenre writing contend that it is not as rigorous as exposition, or academic writing. Critics believe multi genre writing contributes to an inability to perform on standardized tests and inadequate preparation for college writing. However, if we consider any university department, then we know that the manner ofdocumentation for writing in any discipline varies, often even within a department. One professor may prefer one method of writing or documentation over another used in the same department. Furthermore, Mack contends designating one format is misleading and leads to mere summary of textual sources rather than critical and creative interpretation (92).
Essentially, when we drive students to perform within one structure, we set them (and ourselves) up for failure because the structure, void of creativity, simply encourages regurgitation of facts (and sometimes plagiarism).
With multi genre writing, we open the door on format and structure while encouraging essential qualities of writing instruction such as synthesis, attention to audience, incorporation of multiple intelligences and task engagement (O'Brien vi). By paying attention to such qualities, we encourage students to consider coherence and unity in their writing. They must figure out how the paper will "hang together" (Romano xi) . This process becomes almost as critical as the writing itself because the burden is on the student to create a unified piece out of multiple pieces of writing (Mack 92 ).
The thought required for this process is significantly more involved than creating a report synthesizing source information. Multigenre writing asks students to use their ideas to experiment with form, rather than simply present it.
Elbow states, "everyone learned to use language ... the skill with language is invariably there. Writing courses need to use it and transform it for new ends-not work against it" (ll5).
Multigenre writing plays on the tension between cognition and emotion effectively, so that students use new language to create pieces representative of the combination of their thoughts and perceptions about a topic, and such synthesis of ideas is a critical thinking skill few would argue against.
In addition to examining multigenre writing, we must acknowledge that the concept of multigenre already existed.
Multigenre Literature
As early as 1968, authors wrote stories using multiple Through their narratives we gain insight into these troubled, outcast teens and their inability to transition from childhood to adulthood. Through their narratives, we see the changes in the relationship between the two characters as well as its impact on the story they tell. Gillis explains that when more than one character is allowed to tell a story, as readers, we are aware of how each character responds to the events of the story, rather than focusing on one telling (52). Writing teachers want students to review information and construct meaning as they write. Writing teachers want students to allow the creation to take center stage, guiding the writing. Writing teachers ask students to consider various sources, ideas, reactions, and connections when creating their pieces. The goals of multigenre are the same, whether the focus is reading, writing, or both.
In addition to this focus on higher order thinking skills, multigenre literature and writing also play a role in the changing landscape of today's digital society.
How Technology Enhances

Multigenre Literature and Writing
Technology is fast changing the landscape of classrooms.
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Hypermedia, a form of multimedia, is changing the way we Likewise, writers must revamp their strategies as well. Glasgow notes that while student learn new ways to navigate text, they also learn new ways to create text (45).
Reading in multigenre encourages students to write in multi genre as a way of reconciling their voice, perspective and life experiences to the text. Furthermore, information can be accessed today in ways never dreamed possible.
As a result, the boundaries of writing are being pushed to include new forms. Hypermedia forms of writing, such as blogging or message boards, provide challenging and necessary forms of discourse among students. Luke argues that these forms of writing, like traditional exposition, require students to engage in critical thinking, intertextual connections, and thinking laterally across text (71-73).
Likewise, the arrangement of information in these forms into multigenre pieces of writing encourages synthesis and consideration for audience, both qualities of good writing instruction. Technology and multigenre writing enables access to the cultural conversations inherent in the world they live in .
